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CHAP.ri;R I

INT1iODUC'l1IOl'J

When a student graduated from high school twenty
years ago, he was prepared to go to work.
longer true.

This is no

As our society becomes more complex, the

skills required to obtain a job increase, and our
present high school graduates do not possess these
skills.
As evidence, a person needs only to observe the

phenomenal growth of trade and technical schools as
well as the increased enrollment in our academic
colleges.

In most cases these schools and colleges

are not a part of our public school program and
therefore, are not available to many of our high
school graduates.

2;ven the state colleges and

universities are sometimes not available to some of
our

~raduates

because of the financial cost and

academic standards.
If a person is still under the impression that
all a student needs is a high school diploma to enable
him to get a good job, that person should be exposed
to the situation of placing the student without
further training.

The writer ·was under this impression

until he worked 1vi th the Illinois State Employment
Service.

The only entry occupation at a skilled or

')

c

semi-skilled level that the Illinois f)tate Employment
Service gives to a high school graduate is in the
clerical field.

Very few graduates have special

training which may qualify them in other fields.
The responsibility of the high school should
not end with graduation.

'.I1he school should. work with

the E)tate 3mployment Service in determining what skills
are necessary to enter the world of work.
After the student has left school, an important
function has yet to be performed by the counselor-the follow-up study.

This study is designed to collect

information from the former student which will help
in evaluating the work of the school in guidance and
instruction.
11

rrhe counselor needs to check up on counselees
to determine the extent to which they have
made satisfactory adjustment to courses,
curricula, co-curricular activities, jobs,
or the next schoo1. 11 l

The need for a follow-up study has been recognized
for years, but it is still the neglected phase of the
guidance program.

Follow-up studies are made

sporadically and often ineffectively.

Few schools

use them as a regular feature.

1
Glenn Smith, :FrinciDles and I~'ractices of the
Guidance .Fror:;ram (New York: ·The HcMillion Co., 1951) p. 305.

nYet the need for follow-up studies is ~:ply
attested by a c9Jlva.ss of the outcomes of the
Occu_i-:e.tional lcdjustment ~3tudy rnade under
auspicec of the Implementation Corc_mission
of the National .,ssociation of ')econdary
i.Jchool lrincipals in 1939-41. 1rhese outcomes
make it cle0r tilat the follow-up study is much
more than a feature of the guid9_nce program:
it hu.s great sisnificance for curriculum and
inst rue ti on as wel1 ::<.s c;uidance. "2
~'-

lhiloso.:;h;y of Guidance

rhere is a difference between guidance _}nd the

1

school guidance

1~rogram.

Guidance has been offered by

the home, friends, churches, and schools.

However,

guidance programs are relatively new in school organizations.

1./i thout an organized progra.m, guidance depends

upon chance, and our complex modern society cannot

depend u:pon this procedure.
;.-/hat is guidance?

According to Benjamin C. ifdllis3

it is defined as:
"Guidance is organized hel_;_J to young peo1)le in
the selection and interpretation of their
experience; in the formulation of attitudes;
in the solving of their problems; in the
making of their choices; in their growth
toward competent, serene maturity; snd in
their rit:;ht and necessity to be themselves
at their best. Self-,~uidance is the ;..::oal
of guidance. Citizenship, useful service,
and rich satisfaction are its reward. If
2 I'erci val "' • Hutson, The Guidance Function in
Loducation (~:Jew York: Af<pleton-Centl,;r;y-Crofts, Inc.,
1958) p. 617.
3 Benj aw.in C. w'illis, 11 'I1he Gontribution of
Guidance to the High School :!Jducational :Program, ii
:Eersonnel and Guida..1'1ce Journal, Vol. 35, No. 8
{April 1957), p. 489.
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instruction is the mind in education;
guidance is its heart. If knowledge is
the aim of instruction, wisdom is the
;;;oal of ,,;uidance, for 'wisdom is tne way
in which knowledge is held.' Juidance
endeavors to help the young ;erson tie
all his varied experiences together--in
school, at home, in the cor.1muni ty--a.nd
to zive them personal meaning for use in
what 0hitehead calls 'the insistent
.f:re sent' • "
This definition indicates that

~art

of the

res:ronsibili t~' of a guicis.nce progre.J11 is to assist
the students in interpreting and adapting the skills
::md kno·,vledge they receive from school.

The guic2i1ce

prot;ram must be t:w buffer between the academic
:fJrO:_jr91Il '.1nd t£1e realities of the .1Torkins world.
1

1.tie

besic structure of any progr,3.m will be determined by
the rrinciples

use~

in the establishment of the

James J .• Cribbin4 lists fifteen principles which
C.escribes the responsibilities of t.i:1e l1;uidance .1:·rogrem.
1.

Guid:n1ce is based on the recognition of the
dignity and worth of t~e individual snd on
his risht to personal assistance in time of
need.

2.

Guidance is student-centered, being concerned
for the optimum developnent of the -v1hole
student and the fullest realization of his
potentialities for individual 2nd social ends.

4
JJmes J. Cribbin, n)~ 8riti JU8 of the .;_:hilosor.Jhy
of l'fodern Guidance, 11 '.l.1he Catholic 0ducational l.'..eview,
Volurr.e 53, .Lfo. 2 (February 1955), p. e.o.

r::.

./

3.

Guidance, as a point of view, is as old as
good education. It is modern with reference
to (1) the areas of the student's life which
are considered to be the responsibility of the
school, (2) the services which it offers students,
and (3) the techniques employed to attain its
objectives.

4.

Guidance is a continuous, sequential, educational
process. Hence, it is an integral part of
education and not a mere peripheral adjunct.

5.

Guidance has a responsibility to society as
well as to the individual.

6.

Guidance must respect the right of every student
to the help and services it offers.

7.

Guidance is oriented about co-operation not
compulsion. Hence, it is monitory in character
with no place for coercion.

8.

Guidance implies airnistance given stucients in
making wise choices, plans, interpretations,
and adjustments in the critical situations of
life.

9.

Guidance demands a comprehensive stud.;y of the
student in his cultural setting by the use of
every scientific technique available. (:;;tudent
understanding must precede student assistance.

10.

Guidance should be entrusted to those only who
are naturally endowed for the task and have the
necessary training and experience.

11.

Guida.nee is the prerogative of no special clie::_ue
of specialists. It requires the co-operation of
all, each working within his own area of
responsibility and at the level of his own
competence.

12.

rhe focus of guiaance is on helping the student
realize and actualize his best self rather than
on solving isolated problems, be they those of
the individual or the school.

13.

Guidance is the mediating agency between the
student and a mass system of education.

1

14.

Guidance is the in~ividualizing, tLe
personalizing, and the socializing element
in education.

15.

'I'he guidance program must be under constant,
scientific evaluation in terms of its
effectiveness.

An examination of these principles reveals that
several imply the need for follow-up studies.

~rinciple

ti·w indicates that a person should be concerned about
the optimum development E:J.nd the fullest realization of
his potentialities.

In order to determine how well this

goal is being achieved, a follow-up study would be
rec._uired.
:·rinciple four indicates th2.t ti:1e c:;uidance program
in school should be .:w::dlable throughout the forr.wti ve
years of a student's life.

·:2his certs.inly does not end

-,!i th high school graduation.

l he follow-up study is the

11

wost effective means of reaching our former students.
Frinciple eight implies thst the student is entitled
to assistance at the time of his critical decisions.
Many of these critical times come after high scl1ool
graduation.

A follow-up study would imply to the

graduate that s Ghool counselors are available to
assist tr1em with an;:y problems.

'l1he letter which must

accompan;y any ciuestionnaire in relation to a follow-up
~

study should state the following:/
11

'I1he letter can :provide an excellent opportunity

5 Max F. Baer and Edward C. ~oeber, Occuuational
Information, Its Natu:r:e and Use (Chicago: 0>cience
Research Associates, Inc., 1951) p. 297.

7

to invite former students to visit the school.
Such a letter can state that the school counselors
and placement officers are available to assist
these ex-students in any problems of vocational
adjustment. It can also give the office hours
when these former students may come in for
conferences."
Principle fifteen states that the guidance program
must be evaluated to determine its effectiveness.

The

follow-up study is one way of determining how effective
the program has been and may give some clues for its
improvement.
From the study of these principles of guidance it
is evident that a follow-up study is a significant
part of the guidance program.
One of the primary functions of guidance is to
alleviate distractions which prevent optimum learning.
These distractions include problems of a social nature,
perscnal conflicts, and educational and vocational
choice.

The partial alleviation of these distractions

are achieved by others, including teachers, families,
and other social agencies, but the professional staff
of the guidance program has a major responsibility
concerning learning.

This is not to imply that

guidance should be left entirely to the professionally
trained counselor but that the counselor should assist
teachers in the attainment of these objectives.

8

Statement of Purpose
The purpose of this survey was (1) to determine how
well the Marshall Community Unit High School was meeting
the occupational and educational needs of its graduates
and (2) to determine how the graduates' successes or
failures affected their attitudes toward school.
This survey attempted to answer these questions:
A.

How did graduates obtain their positions?

B.

How well had the school prepared them?

C.

What were their attitudes about the
educational system?

D.

What additional training have the Marshall
graduates had beyond high school?

E.

How many graduates finished their additional
training beyond high school?

F.

How do the graduate's responses differ
according to locale?
Related Research

Although other students have done research by
the use of the questionnaire method, most of them
differ significantly from the writer's.

In most

cases the classes surveyed have not been out of
school long enough to get a true picture of how well
the school has prepared them.
In 1965, Marsha Kuhl 6 did a paper surveying
the graduates of Newton High School.

6 Marsha Kuhl,

Her survey

0ccupational Follow-Up Study of
Students of Newton Community High School" (unpublished
Master's dissertation, Department of Education, Eastern
Illinois University, 1965), p. 42.
11

9

inclu~ed

the classes of 1960, 1962, and 1964.

One

of the percentages stated in her study was that
over 50 per cent of the students furthered their
education beyond high school.

'l1his includes 32

per cent attending academic colleges.

The information

obtained from this survey and others using data
obtained from classes recently graduated can be
misleading, because they have not completed the program
of further education when the survey was mc:tde.

;,Jnen

a survey sts.tes that 50 :r:er cent of the students attain
further education, this brings to mind a much more
important question.
further education.

That is, how many completed this
..:~

survey of recent graduates cannot

.::-·ossibly answer this question.
fi"any of the surveys that the writer studied
reco:nmended an expansion of the college preparatory
program based upon tne fact th.:ott a large percent::tge
of the graduates are sttending college.

It would be

import::mt to know what percentage of these students
co=nplete their college education.

The reasons for

not completing their college .t:''rogram would also be
needed to determine if a lack of preparation wa.s
the primary reason for their failure to finish college.

10

In 1962, Harold Eankins did a follow-up study
of the 1956 graduating class of the Charleston
Community High School.

Although his primary :purpose

was not the same as the

pur~')ose

of this study, his

conclusion was similar.
0

This follow-up study indicated a need for
vocational training in the high school. 'I'he
curriculum seemed to fit the needs and wants
of the students in other aspects of education
as measMred within the limits of the present
study. 111

7 Harold Hankins, "A i:'ollow-U:p ::.ltudy of the 1955-56
Graduating Class of Charleston Community Unit Number 1°
(unpublished Master's dissertation, Department of
~;ducation, .r~astern Illinois University, 1962), p. 25.

11

CHJ.PI1BB. II

Satisfactory results from a follow-up study depend
to a large degree upon the careful planning of activities
before the survey begins.

The planners have to decide

upon the purpose of the survey, the methods to be used,
and the personnel involved.
Two graduated classes of Marshall High .School
were chosen as the subjects to determine how they
obtained their first position, where they are now living,
how well the school prepared them for their present
position, and several other kinds of information which
will be of use to Marshall High School.
In planning a follow-up study there were several
specific objectives to consider.

Some specific

objectives were: 8
"l.

8

To determine the holding power of the school.

2.

To discover grade levels at which most
drop-outs occur.

3.

To learn why pupils leave school before
graduation.

4.

To seek information which will provide clues
for identifying potential drop-outs.

5.

To determine the mobility of former pupils.

Smith, P• 309-310.
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6.

To determine the percentage of drop-outs and
graduates who seek further training after
leaving school, and whether the secondary
schools should provide training of the kinds
pupils seek later.

7.

To determine the percentage of ?Upils who enter
college, and what colleges.

8.

To determine the percentage of former pupils
who enter employment immediately after leaving
school.

9,

To evaluate the effectiveness of the school's
placement activities.

10.

To discover employment opportunities for young
workers in the local co:mmunity.

11.

To discover the barriers to employment and
occupational adjustment encountered by former
pupils.

12.

To obtain the opinions of former pupils
concerning the efficacy of the guidance
program.

13.

To obtain opinions concerning needed modifications of the curriculum in light of the
experiences of former pupils.

14.

To compare the occupational stability and
adjustment of graduates and drop-outs.

15.

To compare the occupational interests of
pupils with those expressed by them before
leaving school.

16.

To identify former pupils who need further
counseling to aid them in making more
adequate personal, educational, or occupational
adjustments.

17.

To identify former pupils for whom the school
might offer additional education, training,
or other needed services. 11

Some other objectives which may be achieved are:
1.

To give graduates the feeling that the school

is still interested in their achievements and opinions.

13

2.

To analyze the effectiveness of their educational

program.

3.

To secure information for curriculum. revision.

4.

To offer post-graduate guidance and to determine

the need for adult education.
These are just some of the objectives and purposes
which may be achieved using the information obtained
from the follow-up study.

The study may also help explain

some of the attitudes of the public toward school problems.
An important consideration in the planning of a
follow-up was the composition of the questionnaire.
The best questionnaire must give the information for
~·1hich

one is looking.

The questionnaire must be long

enough to give the required information but short enough
to be answered easily.

A. short questionnaire answered

by many is more valuable than a detailed questionnaire
answered by few.
A letter of explanation should accompany the
questionnaire.
Limitations of the Study
The most accurate survey would be produced by
personal interview.

Because of the considerable time

and expense this would incur, the questionnaire method
was decided to be the most appropriate.

14

The survey was limited by the number of
questionnaires completed and returned.

I1here

1

were a total of 151 graduates in the graduating
classes of 1949 and 1954.

One member was deceased

and the addresses of eleven graduates were never
located.

It is believed that the remaining 139

graduates received questionnaires.

.Sighty-five

questionnaires were completed and returned giving
a total response of 61 :per cent.
Scope of the Study
'rhe nu..'llber of classes to be included in the
study was determined. in relation to the objectives
and the information needed.
The graduatinG classes of 1949 and 1954 of
Narshall High .School were chosen because these
graduates have been out of school long enouzh to
have determined their vocational choices.
'l1b.e Guidance Department of Marshall conducts
a follow-up study each year.

'l'his yearly survey

only consists of the previous year's graduating
class.

Graduates who have already become established

in their careers were needed to answer the questions
of the writer.

15

CrL'..rT2rt III

The plans for conducting this follow-up survey
were begun during the spring of 1965.

The questionnaire

was presented to Mr. Charles A. Bush, Marshall
Superintendent of Schools.

I'lr. Bush and the Marshall

Board of .Education agreed to appropriate the
necessary funds to finance the stationery and stamps.
The questionnaire, accompanied by a letter of
explanation, was mailed during .March 1965, to each
graduating member of the classes of 1949 and 1954.
1·~bout

four weeks later another letter of explanation

and an additional questionnaire were sent to the
graduates who had not returned the previous questionnaire.
Graduates in the local community who had not returned
the previous questionnaire were contacted by telephone.
'I'he information obtained from these questioniiaires
w~s

compiled, condensed, and presented in tabular

form to enable a quicker and easier interpretation.
Results
The writer sent 139 questionnaires to the graduating
classes of 1949 and 1954 of the Marshall Community Unit
High School.

Answers were received from 85 graduates.

Analysis of these returns according to residence is as

16

follows:

26 local, or still in the community, 26 still

living in Illinois anu 32 out-of-state.
The number of girls receiving questionnaires was
84, with a return of the questionnaire received from 47
for a percentage of 56%.

The number of boys receiving

questionnaires was 55 with a return of the questionnaire
received from 38 for a percentage of 69%.
A total of 85 students answered the questionnaire
for a return of 61 per cent.

This return is not as good

as hoped for, but it gives an indication of the
attitudes of our graduates toward Marshall High School
and the education they received.
'I1he questionnaire was sent out just a week before
the local community was to vote on a rather unpopular
school bond issue.

Many failed to respond, and -,..;hen

they were later contacted, they indicated that they
felt the survey was related to the bond issue and
didn't want to put their attitudes in writing.
Tables in the following section show the responses
of the subjects broken into four groups consisting of
(1) local responses, (2) in-state responses, excluding
local responses, (3) out-of-state responses, and
(4) total responses.

17

HC~

DID YOU OBThIN Y0Ud

Through friends
Newspaper
advertisement

fGSITION?

FIB~T

Local

Illinois

10

11

2

Out-of-3tate

Total

13

34

5

9

J;mp 1 o yrn en t

service

3

2

10

15

f\elfem:ployment

5

0

0

5

applica,tion

4

8

2

14

Military
service

1

0

3

4

Liarriage

1

3

0

4

By own

85
Indications definitely show that a majority of
graduates obtained their first positions through friends.
~nso,

the importance of emplo;yment services and

nei,~·spaper

cidvertisements becomes much greater for graduates who
have moved from the local community.

E:Jelf-employment

is nonexistent in this survey for graciuates who have
left the local community.

18

T_,\.BLE II

Local

Illinois

Out-of-State

:i?romotion

4

6

9

19

Friends

3

1

5

9

Zmployment
service

0

0

3

3

lfows:paper
advertisement

0

2

2

4

Selfemployment

2

1

0

3

3y own
application

4

4

1

9

Civil Service
exam

1

1

1

3

12

11

12

-22

Marriage

Total

85
Fromotion seems to occur more often among graduates
who have moved away.

The importance of friends as

contacts drops radically, and marriage becomes the
largest factor as should be expected.
An additional question under Kumber 2 on the
questionnaire, "Do you like your present position? 11 ,
was apparently inappropriate since everyone responded,
nYes."

19

IF YOU l-IAVH, r';OV.:.;,D

F:~wM

1'1..'U.~)Ii.:iLL' IS

Illinois

TrL~;

..c·\.3A.SON:

Out-of-State

·rot al

13

21

34

Dislike of the town

1

2

3

I'Iarriage

9

10

19

No answer

3

0

-2

Job Opportunity

59
Job opportunities and marriage seem to be the
prime factors for leaving the community.

20

:a.:.v_d;'

I:B1 YOU COULD Firrn A JOB :2H1ILAR TO TEE CN'l::; YOU N011
-,IOULD YOU .~L£·:rurm TO I"I.AB..3H.'1.LI1?

Illinois
Yes
No
No answer

Out-of-State

Total

6

11

17

12

15

27

8

7

-12
59

Although the majority indicated they would not
return, a significant number indicated they would return.
The fact that fifteen did not a...."'lswer would indicate to
the writer that those graduates mi3ht at least consider
returning to Marshall.

21

IIO;,j WELL DID '.rI-L:G 3CHOOL p.a.;:;r·;:..::r::; YOU I!'O;.{ YCU.d

~~.::\.~s;:1;1~T

::..=osITION?
·:rot al

Local

Illinois

Well

8

13

15

36

Fair

9

8

13

30

i'oor

2

2

3

7

No answer

7

3

2

12

Out-of-State

85
The significance of this table seems to be the
considerably greater number of responses from the
graduates outside the local community who indicated
the school prepared them rather well.

The large number

of local graduates who did not answer this question
would seem to indicate they failed to see a relationship
between their present position and their education.
In response to the added question under Number 5,
n~,.Jhat

Should the

,:.~chools

Have Done ? 11

,

the following table

shows the distribution of the response.

This was an

optional question and answered by very few.
Local

Illinois

More vocational
courses

6

1

l

8

More advanced
courses

1

3

4

8

Out-of-State

Total

22

Although the percentage of responses was not
large, the distribution of the responses makes them
significant.

The graduates remaining in the local

area favored vocational courses; the graduates who
had moved from the community felt the need for more
academic courses.

23
TA.BL.ii; VI

Total

Local

Illinois

Out-of-State

Good

8

10

15

33

:Fair

16

16

17

49

r:oor

1

0

1

2

Ho answer

1

0

0

1

85
There were considerably more students who ro:-i.ted
themselves good rather than fair a:nong the graduates
th2t had moved from the local comm.unity.
IJ.\1i.BLE VII
?OINT ,~..VLRAGE

AC11TL,L RAI;Z ACCORDING 1.rO GE.Am;

Local

Illinois

Out-of-.Gtate

Total

Upper Third

./

i:::.

12

11

28

.i>liddle Third

Q
/

9

11

29

12

5

11

28
85

Lower ·rhird

By actual rank the local community kept fewer of
the upper third of the graduates.

vihen this table is

compared with rable VI, it is evident that students will
1

not rate themselves as poor in an answer of this type.
The distribution of response from graduates indicates
tnat the rank in class has no bearing on their willingness

24

to complete the questionnaire.

The percent returned

from each third of the class was almost identical.
TABLE VIII
HOJ «·IOULD YCU

HAT3 hJ'.i.rtSKUiL SCHOOL2·?
Local

Illinois

Good

13

15

16

44

Fair

13

9

12

34

Poor

0

1

1

2

No answer

0

1

4

--2

Out-of-State

Total

85
The graduates away from the local community tended
to rate the schools somewhat higher than the local
graduates.
'I'ABLE IX
DID YOU LIKE SCHOOL?
Local

Illinois

19

24

26

69

No

4

2

2

8

Indifferent

3

0

5

___§

Yes

Out-of-State

'I'otal

85
The most obvious indication from this question was
that the vast majority liked school.

This is probably

due to the fact that we tend to remember the things we
enjoy and forget the things we dislike.

25

Illinois

17

21

14

52

No

0

0

0

0

Indifferent

0

0

3

3

Does not apply

9

5

16

_2.Q

Yes

Out-of-State

Total

Local

85
1'..l though the question was not intended to indicate

this, the results seem to show that the graduates who
moved out-of-state either have no children or start their
families later in life.
'I'ABLE XI
HO\.J

~~CULD

YOU

~t.;:..TE

'I'HEIR SCHOOL dl'I1H

YCU.rtS?

Local

Illinois

10

12

11

33

.About the same

4

9

3

16

worse

5

1

3

9

Does not apply

7

4

16

_n.

Better

Out-of-State

Total

85
The majority of the graduates feel the schools are
better now than when they attended.

Also, the local

graduates were more critical of the present school
than were the graduates ·who have moved away.
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'.L1ABLE

I:B' YOUR Tff,IN '.,.JBRE V0 1.I1HJG
WOULD YOU V0 1l'Z:

XII
::JCHOOL BOI\D FOR BUILDINGS

Local

Illinois

20

19

28

67

No

6

2

2

10

No answer

0

5

3

__§

Yes

Out-of-State

'I1otal

85
From this question indications showed that the people
of this age group, which probably includes the ages 28 to

33, are overwhelmingly in favor of better and more modern
school buildings.
The graduates who did not answer indicated there
was not enough information concerning the school bond
available.
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c.\AI.'~3

I:E' You . n:DrtS VO'I1ING TC

T1:'.Ji:i.cn.rjn.s'

3..:1..L.1.c.:L~s

.:cu~D

YCU V0 1rr;,:

Local

Illinois

13

16

26

55

lfo

6

5

3

lL~

Ho a11swer

7

5

4

16

Yes

l otal

Out-of-:~tate

11

85
Although the majority indicates that they are in
favor of raising teachers' salaries, there is a difference
large enough between the results of t.nis table as co:r:tp&red
with 'Table XII concerning school buildings.
means they are more concerned

\·Ji

This probably

th the physical improvement

of their schools than with the improvement of the staff.
I1he number of out-of-state g;raduates voting,

1

11

is significantly higher from the local gre. duates.
probably indicates a higher economic status for the
out-of-state graduates.

Yes"
l1his

1

28

T~~BL3

XIV

RAV2 YOU ATT.CiND.:LD COLL.i2'G.8 Ort dCHOOL 0:8 NUHSE:G?
1

Yes
No
Business
College

Local

Illinois

2

11

24

37

23

15

8

46

1

0

l

2

Out-of-State

Total

85
This table, which is probably the most meaningful
of any in the survey, shows a surprising difference of
the distribution of the students who have attended college.
This would help explain some of the previous tables and
in particular, 11.1able V, which showed that the out-of-state
graduates wanted more academic courses and that the
local graduates indicated a need for more vocational
courses.

29

Local

Illinois

1

4

10

15

25

22

23

....zg_
85

Yes
No

Out-of-:3tate

'11otal

Twenty-four of the 33 out-of-state graduates began
college or school of nursing.

'.Pen were graduated.

the 14 who dropped out of college 10 are women.

Of

The one

college graduate of the local community is a teacher in
the local school system.
I1he 11arshall ::)uperintendent of Schools has expre[·JSed

1

the idea that perhaps we are overemphasizing the college
prepar2.tory program.

His feeling is that the population

of Marshall is primarily composed of noncollege oriented
people.

This table would support his contention.
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.<&'•'

Local

Illinois

1

0

0

1

$3,000-:.i5,000

5

3

6

14

-0>5,000-+P7,000

4

6

6

16

~7,000-~10,000

2

6

3

11

3

1

10

14

11

10

8

~

Under

over

~3,000

;no,ooo

No answer

Out-of-State

'I'otal

85
In the lower income ranges from $3,000 to
the comparisons are about the same.

;no,ooo,

However, in the

j$10,000 and over range, the out-of-state graduates show
the financial rewards of their higher educational training.
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IV
cor:CI1U~3IONi3

After two letters and telephone contacts with
the graduates in the local community, a 61 per cent
response was lower than expected.
Although the percentage of return was not high, the
distribution of responses according to class r<:uik would
indicate a fair sampling.

Table VII shows a total of

28 responding from the upper third, 29 responding from
the middle third, and 28 responding from the lower third.
In &ttempting to answer the primary question with
which the study was concerned, an analysis of the
questions indicates that there is a significant difference
in the answers from the local graduates as compared with
the graduates who have moved away from the loca.l comrrcuni ty.
In responding to the question !!How well did the
school :prepare you for your rresent :position '?n, only
31 per cent of the local graduates indicated that the
school had prepared them well as compered with 48 per cent
of the nonlocal graduates.
question,

11

In response to the added

',·Jhat should the schools have done?n, a

significant number of local graduates mentioned more
vocational courses were needed •
.According to actual gr::ide rank, 19 per cent of
the locc:i.l graduates ranked in the upper third as
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compared with 57 per cent of the nonlocal graduates
ranking in the upper third.

Gf the local graduates

46 per cent ranked in the lower third as compared with

27 per cent of the nonlocal graduates ranking in the
lower third.
,.;Ji th

reference to the question regarding how they

would vote on a school building issue, 23 per cent of
the local response voted "no 11 as compared with

7 :;_Jer cent

of the nonlocal response.
In response to the c;.uestion of raising teachers'
salaries, 50 per cent of the local graduates voted

11

yes 11

as com::;iared vd th 71 per cent of the nonlocal graduates.
In response to the question referring to college
attendance, 8 per cent of the local graduates stated
that they had attended as compared with 60 per cent of
the nonlocal graduates.
:B'rom these results the author's recommendation
would be to initiate a curriculum committee study group
to investigate the possibility of improving our vocational
curriculum.

Since most of our local graduates have not

attended college, it seems that we should question our
college preparatory program.

Our present curriculum

includes approximately 70 per cent of the students in
the college preparatory program.

There is a significant

number of young people who graduate from high school
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prepared only to attend college, and. many of these do
not have the academic ability or the desire to succeed
in college.

Nany of these students take the college

preparatory program only because the present vocational
program does not offer them enough training to prepare
them for a skilled job •
.1\.

copy of this survey will be placed on file at the

Marshall Community Unit High School.
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APFEKDIX
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Dear Marshall High Alumnus:

l"iarshall High School needs your help !
l4e are trying to improve our program. and we
need your help.

If this study is to be of value,

we need to receive a reply from each of you.
Please fill out the enclosed questionnaire
and return it in the enclosed envelope right now
before you forget it.
Results of this study will be sent to you
upon request.
Your cooperation will be sincerely appreciated.
Sincerely,
Robert Graham, President
Classroom Teachers Association

36

Dear Marshall Alumnus:

Several weeks ago you were sent a questionnaire
and as yet no reply has been received.
you will find another.

Enclosed

This will take only a

few moments of your time and will be of so much
help in making a survey of the attitudes of
graduates of Marshall schools.
This information will be held in strictest
confidence as to personal references.
Your cooperation will be sincerely appreciated.
Sincerely,

Robert Graham
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1.

How did you obtain your first position?

B.
2.

C.

employment service

newspaper advertisement

D.

other (please explain)

How did you obtain your present position?

.'l...

promotion

j).

newspaper advertisement

B.

through friends

E.

other (please explain)

C.

employment service

,\

3.

through friends

If you have moved from Marshall is the reason:
A.

job opportunities

B.

disliked the town

C.

other (please explain)

4.

If you could find a job similar to the one you now have,
would you return to Marshall? _Yes
_No

5.

How well did the schools prepare you for your present
position?
A.

well

B.

fair

c. _

poorly
What should the schools have done?

6.

How would you rate yourself as a student?
A. _good

B.

c.
7.

-

fair

_poor

How would you rate Marshall schools?
A. _good
B. _fair

c.

_poor
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8.

Did you like school?
A.

yes

B. _no
G. _indifferent

9.

Do your children like school?
A. _yes

B. _no

C. _indifferent
10.

How would you rate their school with yours?

A. _better
B. _about the same
,..,
1..1.

11.

_worse

If your town were voting on a school bond for buildings,
_yes

would you vote
12.

-

\illy?

no?

If you were voting to raise teacher's salaries, would
you vote

13.

or

_yes

or

no?

Why?

Have you attended college or nurse's training since
leaving high school?

_yes

_no

14.

Did you graduate from college or school of nursing?
yes
_no

15.

Please check your income range per year:

A.

under :;3,000

B. _$3,000 to

c.

-

~5,000

.$5 000 to $7,000

'

D. _::P7,000 to $10,000
E.

$10,000 and over
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